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ABSTRACT

The established link between higher education attainment and individual socio-economic prosperity
explains to a large extent the continued increase in private and social investment in education. It is the
driver of growth in established higher education institutions and in the number of students enrolled.
Many research reports on the status of education reveal the intensity in efforts to address issues
underlying the poor quality of education. It is generally agreed that universities are entrusted with the
task of generating knowledge of appropriate quality, and to making this knowledge availability to a
wide population in order to support national economic competitiveness. But the issue of forces driving
demand for higher education and their capacity to distort access to opportunities stand out. As nations
endeavour to expand access to higher education, challenges of inadequate resource provision constrain
access to opportunities for students with certain unique attributes. Overall national socio-economic
development requires that education provision be inclusive to cover students with unique
characteristics including the marginalised. Participation of those with attributes defined vulnerabilities
should be a pre-requisite to quality assessments. This paper therefore examines university education
demand trends in Kenya and how they related to students’ characteristics. Descriptive survey designs
were used. A sample of 524 respondents was drawn from among the twenty-two public and eighteen
private chartered universities. Data was analysed using frequency tables and percentages, and means;
hypotheses were tested using ANOVA, with all statistical tests done at a=0.05 level of significance.
Results showed that overall demand for education was on the increase in public universities, but
declining in private universities. Disparities in demand by gender were observed with more males
accessing university places. Consequences of increased demand for university education included high
workloads for lecturers, and congested facilities. These findings are important to educators, education
planners, institution managers who are charged with devising mechanisms and processes that address
issues of quality and equity in demand for university education.
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INTRODUCTION

Kenya’s long-term development blue print (Vision 2030) recognizes that higher education should
play a key role in the projected economic growth and development through improvements in
knowledge and skills of those in productive sectors of the economy. Sessional paper No. 10 of 2012
(Republic of Kenya, 2012) which sought to operationalise vision 2030 identified improved transition
from secondary to tertiary level as a means of creating a knowledge-based society that supports
priority development areas of health, sanitation, environment and housing. Improved transition was
expected to help address gender imbalances and other obstacles facing vulnerable groups by
equipping them with skills that enable them live more productive lives. It was also way of ensuring
these institutions contribute to national development endeavours.

Arthur & Sheffrin (2003) define “Demand” as an economic principle that describes a consumer’s
desire and willingness to pay a price for a specified good or service. As a concept, demand
presupposes that consumers make rational decisions about the quantity and type of good or service
they purchase by looking at costs and expected benefits derived from available information
(Sarpkaya, 2010; Arthur & Sheffrin, 2003). Factors such as level of income, the price of the product,
system of pleasure and quality of the product are powerful forces that drive demand for goods and
services in the market (Beneito et. al, 2001; Kim, 1988). Demand for education therefore implies it
can be enjoyed at a cost to consumers who may be individual beneficiaries, or the society subject to
benefits that they derive from its provision. It follows then that students (and society) as consumers
will purchase a specific education programme as long as they are satisfied that the benefits to be
gained are worth the price.

Developments in higher education have been dramatic, extensive and generally affected diverse
social groups within populations. Three basic stages of development through which higher education
has gone (Traw, 2006) since the first half of the 20th Century are education for elites; mass education;
and now, efforts towards universal access. However, a constant feature of demand trends has been
the disparities that exist between geographical regions; Marita & Bassett (2022) urgue that programs
that expand access, the number and types of providers of education, access to information on returns
to individuals and society from higher education are strong drivers of demand for higher education.
But differences in levels of economic development, which influence policy on resourcing of
education is also a critical factor. Research reports growing enrolment gap between developed and
developing countries (UNDP, 2020). However, Sessional paper No. 10 of 2012 (ROK, 2012)
indicated that the Kenya’s education system had improved remarkably with literacy rates of over
80% among youth in the age range 15 — 24 years.

One key factor driving growth in demand for education (Marita & Bassett, 2022) is the strong demand
for for employees with higher education especially in low and middle income countries, need to
address diversity in education. There has been growing consciousness that some groups are
disadvantaged in access to education; their concerns have been voiced in national and international
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forums (Altbach et. al, 2009) thereby influencing change in attitudes and policies relating to access.
The drive for inclusive education has roped in diverse groups that were not previously included or
appropriately served by education system (Allotey et al, 2023). These groups have different needs
and interests (Abagi et. al 2005), which higher education systems can only meet by broadening
structures, programs and modes of delivery. Examining the extent to which select interest groups
have been accessing higher education over the years is an important measure of demand for education
among these groups.

Demographic forces are also a major factor driving demand for education up to 2030 and beyond. It
is projected that women will substantially expand their participation in higher education and form
the bulk of the student population in universities (OECD, 2008; Beneito, et. al, 2001). Besides, the
student population will become more varied, with older students, part-time students and other types
of scholars taking prominence (Vincent-Lancrin, 2008). This is in keeping with UNESCO’s World
Development report (UNESCO, 2006) which observed that rapid obsolescence in skills and the
changing labour market dynamics had increased demand for “life-long learning” globally. It is
projected that the education systems are going to draw in students outside the traditional 18-24 year
old age bracket (UNESCO, 2006). For developing countries including Kenya, expanding universities
will remain a biggest challenge to governments for years to come. Though the number of public and
private universities almost doubled over the past ten years (ICEF Monitor, 2023), soaring student-
teacher ratios have undermined quality of existing programs, and most institutions are in financial
distress.

Policy propositions to enhance equity in the provision of education have been a central theme in
national and international forums. However, a comparative study of 15 countries (Altbach et al, 2009)
showed that despite efforts at greater inclusion, the privileged class still retained relative advantage
in nearly all nations. This is because providing higher education to all sectors of a nation’s population
means confronting social inequalities that are deeply rooted in history, culture and the economic
structure that influences individuals’ ability to compete. Attempting to redress disparities in access
to higher education along socio-economic status, and geographical location often brews a lot of
controversy. Unequal distribution of wealth and resources all contribute to disadvantage certain
population groups. In the US for instance, participation rates for minorities continue to lag behind;
In India, the likelihood of students continuing to a fourth year degree is largely determined by socio-
economic status of students’ families regardless of race or ethnicity (Kapur & Crawley, 2008;
Altbach et al, 2009; Lloyd, 2004). Other forces working against the poor include indirect costs such
as living expenses, loss of income and the fear of debts. These factors are most crippling in sub-
Saharan Africa (Altbach et al, 2009), but serious throughout developing countries and those
undergoing economic transition.

From the foregoing, it is clear that diverse strategies exist to boost expansion of university education
in both developed and developing countries. Some of the strategies are geared towards adopting
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systems to survive new challenges or to exploit opportunities that present themselves. These
strategies have a bearing on how private and societal education needs are determined and addressed.
Kenyan universities have been particularly challenged to react to some of these developments (Abagi
et al, 2005) and to improve their own efficiencies; the alternative is to face obsolescence. The fact
that Kenyan universities seem unable to cope with rising demand for higher education is an issue
under intense debate with little empirical evidence for protagonists to back their arguments. By
examining trends in demand for university education, this study provides a basis for policy
intervention.

METHODOLOGY

The study employed survey research designs by which information was gathered for the purpose of
measuring sample characteristics, and establishing relationships between demand and the identified
variables. The target population consisted 22 public and 14 private chartered universities which
constituted the sampling frame from which institutions to be studied were drawn. The accessible
population consisted students and lecturers from two universities each selected by random sampling
from among the public and private universities. Deans of faculties and two Chairpersons of
departments which had the highest student enrolments respectively were purposefully picked to
provide information on institutional policy and practices with regard to demand for university
education. Instruments, consisting of questionnaires were pretested to determine the validity and
reliability before they were used to collect data

FINDINGS AND DISCUSSIONS

The key attributes considered in the study covered gender, mode of education financing, and type of
admission (fresh secondary school leavers or in-service schooling arrangement). Data on student
enrolment which reflects demand for education was collected from students, lectures and university
administrators. An analysis of results reflected the mixed messages in the information about the costs
and benefits which students can expect.

Table 1.1: Lecturers’ Views on Trends in Demand for Programs in Universities

State of Public Universities Private Universities Combined Demand

Demand (n=46) (n=42) Trend

f % f % f %
Decreasing 2 4.3 16 38.1 18 20.5
Stable 9 19.6 10 23.8 19 21.6
Increasing 35 76.1 16 38.1 51 58.0
Total 46 100 42 100 88 100

Source: Field data
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From table 1.1 a greater proportion (76.1%) of respondents in public universities indicated increasing
enrolments compared to a smaller proportion (38.1%) of those in private universities. A much smaller
proportion (4.3%) of respondents in public universities indicated declining enrolment compared to
38.1% of those in private universities. Overall, 58.0% of the respondents indicated that enrolments
were on the increase.

The finding that enrolment was on the rise was in keeping with documented government position
(Republic of Kenya, 2008b; 2009; 2012a; Gogo, Ayodo & Othuon, 2010; Icef Monotor, 2023; UNDP,
2020). The growth rates in public universities were indicative of massification: the term used to
describe availability of education that results in overwhelming number of students entering university,
and the proliferation of higher education institutions to cater for the students maintained over a period
of several years (Mohamedbhai, 2008; Calderon, 2012; Macgregor, 2014).

The challenge associated with massification revolves around ensuring that education provided meets
requisite quality standards and its contents are relevant to the country’s socio-economic needs. Often,
rapid increase in enrolment is rarely matched with resources and requisite personnel, resulting in
facilities that are crowded and with high student teacher ratios (Icer Monitor, 2023; UNDP,2020). This
supports the government survey report (Republic of Kenya, 2007b; 2008b; 2012c) which observed that
high levels of enrolment growth were likely to stifle a diversified university system and the goal of
creating discipline specific centres of excellence.

Private universities did not comparatively grow their enrolments (table 4.3). This was contrary to the
expectations of widely established research findings demonstrating that private higher education
provision was the fastest growing segment of education (World Bank, 2010; Altbach 2012; Jegeda,
2012). The finding, however, lend credence to views of a government taskforce (Republic of Kenya,
2012c) which observed that current government financing of higher education lacked specific policy
provisions for supporting students to access education opportunities in private universities. The
declining enrolment could be indicative of the bad influence this policy had on private universities
growth plans. However, recent policy initiatives in Kenya’s higher education sector would seem to be
remedying this problem. Presently, the government has allowed admission of state funded students in
private universities. This may redress the challenges of declining demand for education in private
universities, and open up opportunities for education in private universities for students from low
socio-economic and marginalised backgrounds.

Demand for University Education by Gender

Disparity in access to education by gender has been one of the key issues highlighted in Kenya’s higher
education sector, with reports indicating that the proportion of female students enrolled in universities
accounted for less than 40% of all enrolments (SID, 2010; Odebero, 2007; 2011). The study therefore
sought to determine the extent to which this concern was being addressed in higher education
provision. Since students were randomly sampled, their response rates reflected the heterogeneity that
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existed in the population (Mugenda & Mugenda, 1999; Gay, 1987). Data obtained from students
through questionnaires was analysed to estimate the relative share of enrolment by gender in
universities as summarised in table 1.2.

Table 1.2: Demand for Education by Gender in Public and Private Universities

Public Private Total
Gender f % f % f %
Male 107 64.1 75 50 182 57.4
Female 60 359 75 50 135 42.6
Total 167 100 150 100 317 100

Source: Field data

From the results, male students were over represented in university education, with females
constituting 42.6% of the overall enrolment. However, this was an improvement on earlier findings
which had found the proportion of females in universities to be 35% (CHE, 2010; Ministry of
Education, 2012; SID, 2010; Odebero, 2007; 2011). Despite this notable improvement, significant
differences still existed in public universities where more males (64.1%) compared to females (35.9%)
were enrolled. But private universities seemed to have attained parity at 50% for either gender.

Government policy on financing higher education has for long favoured public against private
universities (Republic of Kenya 2012c), making public universities institutions of choice among many
higher education seekers. It was possible that financially empowered families could opted out of the
subsidized but more competitive admission criteria in public universities in favour of private
universities. This could explain the higher concentration of females in private universities. However,
since government has already set out to allow state funded students into private universities (Nganga,
2014) this was likely to change.

Demand for University Education by Type of Admission

Type of admission denotes the various paths that students take to access opportunities for university
education. Though most students qualify and join universities directly from secondary school, there
are those who do not immediately join due to inability raise requisite grades, and have to go through
some training before they merit admission into university programs; others who qualify but fail to raise
tuition charges, thereby taking alternative training before ending up in universities as privately
sponsored in-service students. All these constitute alternative entry admissions.
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Determination of the proportion of students accessing university education through the different paths
was useful in gauging institutional policy regarding diverse service needs to students. As earlier
indicated, students were randomly sampled; their response rates reflected the heterogeneity that existed
in the population (Mugenda & Mugenda, 1999; Gay, 1987). This was used as a basis for estimating
the level of demand by students seeking admission by alternative entry as outlined in table 1.3.

Table 1.3: Access to Education by Type of Student Admission

Admission Type  Public Universities Private Universities Total (n=317)

(n=167) (n=150)

f % f % f %
Direct Entry 132 79.0 126 84.0 258 814
Alternative Entry 35 210 24 16.0 59 18.6
Total 167 100 150 100 317 100

Source: Field data

It was found that the proportion of students getting admission through alternative paths was much
smaller (18.6%) relative to those gaining direct admissions into university from secondary school
(81.4%). This was a substantial increase given universities exclusively admitted school levers before
higher education was liberalized. Public universities recorded a higher proportion (21.0%) of those
admitted by alternative entry compared to private universities (18.6%). On the positive, this
development provides opportunity for a broader cross-section of society to access university education.
Indeed there is a massive international initiative to provide alternative education access to millions via
internet and other technology powered media (US Department of Education, 2004; National Centre
for Education Information 2005; Franco, Nigmonova & Panichpathom, 2014).

The fact that Kenyan universities barely admitted 20% of qualified secondary school graduates
(Mulongo, 2013) was indicative of excess demand which universities were unable to cope with. To be
effective in responding to this demand, universities may need to expand capacity to carry more
qualified school leavers through use of both traditional and alternative paths of access to university
education. This could mitigate intertwined chain of dynamics that produce different forms of
inequalities through relational pathways that put some groups in positions of social and economic
powerlessness and abjection
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Demand for University Education and Financing Modality

Table 1.4: Demand for University Education by Financing Modality

Public (n=167) Private (n=150) Total (n=317)
Funding f % f % f %
GSSP 106 63.5 1 0.7 107 3338
PSSP 61 36.5 149 99.3 210 66.2
Total 167 52.7 150 47.3 317 100.0

Source: Field data

From table 1.4, it emerged that a bigger proportion (66.2%) of university students accessed education
through private sponsorship arrangements. As was expected, private universities had a comparatively
higher proportion (99.3%) of privately sponsored students compared to 36.5% in public universities.
Therefore, government efforts to reduce reliance on the exchequer to finance higher education seemed
to be paying off. GSSP admissions were initially designed to regulate demand for the certain programs
of study through restriction of admissions and provision of government subsidies in the form of
bursaries, loans and grants to support students in specific disciplines (World Bank, 2010; Jegede,
2012). Grants and loans served public interest in programmes critical to national development, and
was a strategy to raise demand among the poor who in the absence of the subsidy would not access
university education. Clearly, the findings indicate that government subsidies were one among many
drivers of enrolment into university programs.

Despite these positive developments, the Taskforce on the re-alignment of the education sector to the
constitution of Kenya 2010 (Republic of Kenya, 2012c) expressed concern that privately sponsored
programs in public universities were inefficient and financially burdensome to poor parents. Inability
of poor households to meet the high fees charged raises equity issues and the place of effective demand
or access to university education. World Bank (2010) observed that grants and scholarships allocation
in Kenya had a criterion linked to academic performance rather than socio-economic disadvantage or
priority disciplines for the country’s development. Beneficiaries of government grants often came from
the privileged social groups. Measures to reduce state budget (Edwards & Means, 2019) can feed into
the dynamic of segregation and marginalization of students according to socioeconomic status. Despite
the key role played by private universities in increasing supply of higher education, Kenya lacked
specific policy provisions for supporting these institutions as happens in other countries like Korea
and Australia (Republic of Kenya, 2012c). These factors may explain the observed absence of
government sponsored students, and hence the declining enrolment growths in private universities in
Kenya.
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Examination enrolment trends, established that demand for university education was on the rise in
public universities while private universities experienced declining enrolment. The decline in
enrolment in private universities could threaten government efforts to expand access to university
education. Also notable was demand for university education having disparities in favour of males
(57.4%) relative to females (47.6%). Public universities exhibited bigger disparities with males
dominating at 64.1%. Private universities had however attained gender. There was need to maintain
efforts aimed at attaining gender parity in public universities.

Direct entry from school was the dominant mode of admission to universities in Kenya. However,
alternative entry had substantially risen to stand at 18.6%. The combined use of both strategies was
the most appropriate for addressing demand for university education. Over 66% of students funded
their education from private sources. Since private funding of education helps ease financial pressure
on government, it should devise complementary strategies to ensure more students access private
finances on a sustainable basis.

Institutional Response to Demand for University Education

The second objective of this study was to determine how universities responded to social demand for
higher education. Strategies to address demand for education are an indicator of an institutions’ level
of preparedness to deal with challenges that come with that demand. The strategies are an important
determinant of whether or not an organization will be effective in meeting its goals. Elements of
strategy examined in included establishment of new campuses, admitting more students in existing
programs, diversification of curriculum and instructional strategies.

Students who are consumers of education services together with lecturers, heads of departments and
deans of faculties whose role is to design platforms for and deliver education services were thought to
be the most appropriate component to provide information on demand coping strategies within the
universities. Their opinions were sought on five items of strategy employed to address demand for
education in the departments where they taught. Their responses were measured on a likert scale and
analysed using cross-tabulations. Chi-square tests were used to determine the existence of differences
in the application of these strategies between public and private universities. Findings were
summarised into frequencies and percentages for each of the strategies and presented in table 1.5.
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Table 1.5: Lecturers’ Perception of Strategies used to Address Demand for University Education

2

Strategy Response Public Universities Private Universities Total (n=88) Mean y df p
(n=46) (n=42)
f % f % f %
Establishing new Agree 43 935 38 90.5 81 92.0 1.15 1.797 2 0.407
campuses Don't Know 1 2.2 0 1.1
Disagree 2 4.3 9.5 6 6.8
Admitting more Agree 40 87.0 31 73.8 71 80.7 1.34 2.657 2 0.265
students inexisting  Don't Know 2.2 7.1 4 4.5
programs Disagree 5 10.9 19.0 13 14.8
Diversification of Agree 30 65.2 25 59.5 55 62.5 1.61 4472 2 0.107
instructional Don't Know 3 6.5 21.4 12 13.6
strategy Disagree 13 28.3 19.0 21 23.9
Diversifying Agree 40 87.0 33 78.6 73 83.0 131 2161 2 0.340
curriculum on offer  Don't Know 4.3 2.4 3 34
Disagree 8.7 8 19.0 12 13.6
Setting student pass  Agree 23 50.0 22 52.4 45 51.1 1.80 0128 2 0.938
rates for Don’t Know 9 19.6 7 16.7 16 18.2
departments Disagree 114 30.4 13 31.0 27 30.7
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The five strategies examined were perceived to be effective in addressing demand for university
education. From respondents’ ratings of the strategies (table 4.7), the most effective strategy was
establishment of new campuses (92.0%). This was followed by diversification of curriculum on offer
(83%); admitting more students into existing programs (80.7%); and diversification of instructional
strategy (62.5%). For all the strategies examined, there was no significant difference in the perception
of their effectiveness in both public and private universities (p > 0.05).

Establishing new campuses as a strategy for addressing demand for university education could be
relied on to raise access by increasing the capacity of universities to take in more students; it is capable
of broadening the reach of universities to other geographical locations thereby mitigating the negative
effects of marginalization associated with distance to education centers. Indeed the basic report on
spatial analysis of school mapping data (Ministry of Education, 2011) demonstrated the close
relationship that exists between concentration of higher education institutions and enrolment rates at
all levels: central Kenya and Nairobi which had the highest concentration of higher education
institutions also had relatively higher enrolment rates at tertiary level. This appears to have raised the
specter of heightened demand for university education in comparison with other regions that did not
have institutions of higher learning. This association between institutions of higher learning and
heightened demand for university education is a good rationale for creating new campuses as a
mutually beneficial undertaking for society.

The challenge that stands in the way of this strategy relates to earlier research finding which revealed
that universities (especially public) lack regulatory pressure that is critical in ensuring conformance to
set standards (Chub and Moe, 1998). The sheer number of institutions coming into being (Maviiri,
2011) has surpassed the capacity of CUE to oversight their activities. It emerged from interviews with
Deans and Chairmen of departments that efforts to address demand for education by expanding
university places had overloaded lecturers in three critical dimensions: they had to move between
campuses that were sometimes geographically far apart to teach. This consumed valuable time in
logistics and exhausted them in the process. The intensive engagement in teaching also undermined
their attention to non-teaching academic activities including research. To sustain education quality,
expansion ought to proceed in tandem with resource provision.

Diversification of curriculum is a measure that is taken by education systems to ensure its programs
keep pace with changing need for diverse skills that are valued by society in the labour market
(Benavot, 2006). Research evidence in support of instruction in broad skills suitable to play a part in
the general division of labour has received a lot of international attention (Benavot, 2006; CHEPS,
2011a), with some countries systematically monitoring the connection between higher education and
the labour market. For this study, supplementary data sought from students (through focused group
discussions), and lecturers Deans and Chairmen of Departments (interviews), revealed that
diversification of the curriculum was a valued strategy for addressing demand for university education.
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Admission of students into existing programs as a strategy for meeting the requirement to raise student
numbers would be a strategy of choice among institutions of higher learning. Benefits associated with
this strategy include possible increased utilization of available human resources, facilities, equipment
and other non-academic support services offered to staff and students at already existing installations.
However, challenges which were a direct effect of this strategy were highlighted during interviews
with lecturers, deans and during focused group discussions with students: some programs were over
established with lecturers having to attend to large classes; instances were reported, where students
attended lessons from outside classrooms whenever their carrying capacity was exceeded. Though this
would appear to have been intended to mitigate shortage of teaching staff and the challenge of
inadequate facilities, it was probably one aspect that most undermined the quality of teaching.

Diversifying content delivery strategies was one way of promoting flexibility in attendance to
education programs offered in the universities. Efforts to diversify instructional strategy were notable
across universities. All Deans of faculty who were interviewed in sampled institutions observed that
there were evening, weekend and regular face-to-face classroom attendance and interaction as well as
on-line platforms set up to broaden their reach and meet student needs and expectations. However, it
emerged that internal institutional setbacks undermined their effectiveness. There was reported poor
integration of modern pedagogical strategies in curriculum implementation especially in public
universities. A dean of faculty observed as follows:

“It is true that lecturers are not well facilitated to fully deploy modern instructional methods
... teaching aids and equipment available cannot support ICT intensive pedagogy. Classes are
also large and do not allow acceptable use of ICT powered teaching aids for the benefit of
Students in common courses... and the academic infrastructure was not deliberately tailored
to support effective use of technology as intended by curriculum designers. There isn’t much
they can do beyond what they are currently doing”.

In a focused group discussion with select students, it emerged that there was no active engagement of
students in on-line instruction at universities. Instead, students acknowledged occasional exposure to
ICT enriched instruction which required total student presence in classrooms. A group of students in
one university observed thus:

“ICT supported learning takes place in courses with few students... they are always here to
attend lessons from their classrooms ... and we don 't know of any who receive instruction while

’

far off from this university ... they are not there.’

Similar findings have been reported (NCST, 2010; Kiptalam & Rodrigues, 2010) among universities
in developing countries. They show no evidence that they are actively responding to mass student
expectations, an ingredient critical in directing the response of institutions to societal needs. These
issues could undermine efforts by Kenyan universities to package themselves as choice destinations
of higher learning in the region if measures to redress them are not put in place. This assertion is made
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on the basis that liberalization of the higher education sector (OECD, 2002; Yusuf, 2007) shifted
responsiveness to national needs from central planning units to demand for skills as mediated by labour
market needs through student preferences and choices. Kenyan universities must therefore rise to the
emergent challenge of consumerist thinking among students seeking university education. It was also
reported (Kiptalam & Rodgrigues, 2010) that Kenya’s university education had not reached the level
of sophistication that met stakeholder expectations in the use of ICT supported teaching. This left a
large group of students from vulnerable groups of society increasingly unprepared and unlikely to
enjoy the benefits of the information revolution (NCST, 2010). For purposes of serving public interest,
and to maintain their competitiveness, universities have to embrace diversified instructional strategies
as a coping mechanism.

From the findings above, it emerged that there were no significant differences in the way public and
private universities respondent to demand for higher education. This was contrary to the perception
that private universities are more enterprising and flexible in their drive to conquer the market. They
did not have unique approaches for diversifying instructional strategies to tap into the education
market. Government should therefore facilitate universities to invest in ICT and complement observed
efforts to spread out by opening up new campuses. Another key finding was that class size had an
inversely relationship with education quality. Continued admission of more students into existing
programs therefore undermined institutional effectiveness. This was a threat to quality that both
government and universities must painstakingly guard against.

CONCLUSION

Responses from students indicated that male students were over represented in university education,
constituting 57.4% of the enrollments relative to 42.6% females. The disparity in demand of education
by gender stood at 64:36 and 50:50 for males to females in public and private universities respectively.
Private universities were thus more equitable in their educational provision than public universities.
Given that government subsidy in financing of university education was and continues to be
concentrated in public universities, more males than females could be accessing this subsidy due to
the skewed demand in public universities.

Type of entry denoted the modality in terms of the various paths students used to access university
education. There were more students admitted directly from school compared to those who used other
alternative paths of entry to university. Therefore, opportunities existed for those who had qualified
but could never have accessed university education after secondary school to attend using alternative
access paths.

The different forms of sponsorship were also an aspect examined in the study. It emerged that more
students accessed university education through private sponsorship arrangements. As expected, a
bigger proportion came from private universities where students financed their studies under this
arrangement. The proportion of those who were on government sponsorship in public universities had
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drastically reduced, a show that government efforts to reduce reliance on the exchequer to finance
higher education were paying off.

Institutional Response to Demand for University Education

Results of the analysis indicated that whereas demand for university education had been on the rise in
public universities, private universities had declining student admissions. The decline could be
attributable to strict fees payment requirements in private universities since they survived to a large
extent on the levies collected from students; a perception also existed among fresh secondary school
graduates (and their parents) that private universities were expensive. The state of affairs may also be
attributed to government policy which had no provisions to support private universities despite the key
role they played in bolstering supply of higher education opportunities.

Strategies for Addressing Demand for University Education

From findings and discussions, it emerged that there were no differences in the way public and private
universities respondent to demand for higher education. There was need to invest more in ICT to
complement observed efforts to spread out by opening up new campuses. However, large class sizes
were found to undermine education quality. Continued admission of more students into existing
programs therefore undermined institutional effectiveness since it made it difficult to conduct
individualized instruction for students.

There was however a number of curriculum areas in universities where growth in student enrolment
was not supported. Measures employed to curtailed growth included setting high qualification
requirements for students to gain admission into the programs. The major concern driving these
restrictions was inadequate facilities and equipment required to run the programs. Often such
equipment was expensive both to procure and maintain. Fees charged against students’ admission was
also used as a tool to regulate demand.

CONCLUSION

The following conclusions were made based on findings of this study:

Demand for university education was on the rise in public universities but declining in private
universities. Government should therefore formulate policy to support private universities to enhance
their higher education supply capacities. More male students than females accessed education in public
universities compared to private universities where gender parity had been attained. School leavers
still dominated university admissions although access through alternative paths of entry had
significantly risen. The proportion of students under private sponsorship for university education had
surpassed those under government sponsorship, effectively easing off significant pressure on
government to commit the exchequer to finance higher education.

Dominant strategies used to increase demand for university education were establishment of new
campuses; admitting more students into existing programs; use of diversified instructional strategies
and diversification of curriculum. Though putting students in cross cutting courses under one instructor

https://ijessr.com Page 77




’/:\5 International Journal of Education and Social Science Research
IJESSR ISSN 2581-5148

Vol. 7, Issue.3, May-June 2024, p no. 65-81

was a key strategy in mitigating shortage of lecturers and space for instruction, it negatively impacted
quality. The mean student lecturer ratio was found to be way beyond the highest recommended
threshold of 1:18 and worse in public universities. Trimesters, which entailed splitting up an academic
year into three teaching sessions, raised the capacities of universities to admit many students but
strained both students and lecturers.

RECOMMENDATIONS
Based on findings and conclusions discussed, the following recommendations are proposed:

Enrolment growth in private universities was found to be on the decline, possibly due to lack of
government sponsorship to students who may be keen to enrol in these universities. Access to
government funding for university education should therefore be liberalized so that both public and
private universities compete for students on equal footing. Government’s decision to establish the
Kenya Universities and Colleges Central Placement Services (KUCCPS) to coordinate admission of
government sponsored students across universities and colleges was a step in the right direction. Public
sponsorship of students in private universities should be deepened to allow those from poor
backgrounds overcome the cost barrier which has for long impeded their access to education in private
universities; this could significantly reduce congestion public universities.

Universities should be allowed to pursue regulated physical expansion and growth in enroliments in
programs where real concerns exist about adequacy of equipment and facilities required to run
programs. Government may only play the role of a regulator, ensuring that relevant guidelines relating
to expansion of institutions are adhered to. It should actively support public interest by facilitating
acquisition and maintenance of specialized equipment which are expensive both to procure and
maintain for the benefit of programs which may not take off if universities were left on their own.
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